
Encountering and Capturing Learning Selves:
Temporal Knowledge and Dialogical Experience in the Active Interview

Ontology is interested in answering the question: What does it mean (for a human being, in this case) 
to exist? Educational theory, in turn, needs a theory of the human individual. Understanding the self 
as dialogical in nature is for me an important bridge from philosophy to educational theory.

  – Sidorkin, Alexander (1999). Beyond Discourse: Education, the Self, and Dialogue. NY: State 
  University of New York Press, p. 43.

The conventional interview broadens into a metonymic space despite itself. The identity of its subject 
is taken for granted as coincident with the place of the interviewee, but the very success of an interview 
turns on its ability to generate a new vision of the subject in the space of its own discourse. This subject 
thus “appears” in this new light and new place, not in her or his studio chair, but rather in the “lateral” 
space in-between interviewee and interviewer. 

  – Aoki, Ted (2003). Interview. In Pinar, W. & Irwin, R. L. (Eds.). (2005). Curriculum in a new key: 
  The collected words of Ted T. Aoki. Mahwah, NJ: Lawrence Erlbaum, p. 446.

…no intellectual activity is an integral event (is an experience) unless it is rounded out with this quality. 
Without it, thinking is inconclusive. In short, esthetic cannot be sharply marked off from intellectual 
experience since the latter must bear an aesthetic stamp to be itself complete.

  – Dewey, John (1934). Art as Experience. NY: Penguin Books, p. 40.

 In his influential book Art as Experience, (1934) John Dewey, philosopher and 

educational reformer, analyzes what it means to “have an experience” by using the example of a 

job interview. Dewey begins by describing it as merely a mechanical exercise, yet acknowledges 

that within this simple interplay a new experience may develop of which an account may be 

desired: “Where should we look for an account of such an experience?” he asks, further stating, 

“Not to ledger-entries nor yet to a treatise on economics or sociology or personnel-psychology…

Its nature and import can be expressed only by art, because there is unity of experience that can 

be expressed only as an experience” (p. 44). In another section, cited above, Dewey states that 

any intellectual experience must bear an “aesthetic stamp to be itself complete” (p. 40). In 

writing about curriculum, educational theorist, Ted Aoki, explores the “space in-between” and 

the indefinable aspects of learning, which, in the quotation above, he extends to the interview 

experience and the dialogical space between the interviewer and interviewee. Both Dewey and 
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Aoki not only attest to the necessary quality of aesthetics in expressions of intellectual inquiry, 

they shed light on the experiential aspects of research, those intangible moments in time, telling 

us not to overlook what we might be able to learn by attending to the experience itself. The paper 

below incorporates  aself-reflective account of interview research, ironically examining 

interview theories and practices that involve self-reflection and identity construction within 

dialogical interaction, focusing on the experiential space between all participants; a process of 

academic inquiry that ultimately requires attention to aesthetics both in its interpretation and 

representation of data.

 I was surprised to discover that both Aoki and Dewey wrote about the interview process – 

mind you, Aoki was reflecting more on the biography interview and Dewey the job interview, 

nevertheless, their words provided inspiration for this paper.  This paper functions not only as a 

requirement for the course but a way for me to work through the methodological framework for 

my dissertation. As I currently struggle to position myself within a theoretical paradigm, I find 

myself asking, “What type of knowledge do I want to examine from my research interviews?” In 

my doctoral research, I am exploring how the internet is being used to foster creative processes 

and collaborative discourse within the teaching and learning of post-secondary art courses. I 

intend to examine how a networked curriculum space effectively contributes to collaborative 

projects and critical dialogue within the art institution. However, the majority of my interview 

research will focus on the individual learning experiences associated with self-reflective 

practices that occur in art education online, which I will also examine through methods of virtual 

ethnography. I have settled, for now, on a hybrid of a constructionist and postmodern conception 

of interviewing (Roulston, forthcoming) that will attend to a “poetic construction of  
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selfhood,” (Freeman, 1999) of which I will elaborate throughout the text below.

 In the following paper, I argue that in representing particular experiences of teaching and 

learning, researchers may need to move away from a preoccupation with content/data to an 

examination of the theoretical and narrative process of the research itself (Pitt & Britzman, 

2003). I am interested in developing a methodology for interview research that not only 

examines the content of knowledge but also “foregrounds issues of encountering the self through 

the otherness of knowledge…that moves into the general realm of the psychical dynamics that 

animate teaching and 

learning” (Pitt & Britzman, 2003, 

p. 755). Aligned with this interest 

is a theoretical framework based 

on “temporal epistemology,” a 

quest for knowledge that is not 

based on developing accurate 

understandings of a finished 

reality but rather, “discovering more and more complex and creative ways of interacting with our 

reality” (Osberg, Biesta & Cilliers, 2008, p. 215). I intend for my interview research to embrace a 

temporal epistemology rather than a representational sense of knowledge, taking into 

consideration interdisciplinary and art-based methods. Visuals are incorporated throughout the 

text of this paper – images created in conjunction with the writing process – in order to give an 

“aesthetic stamp” (Dewey, 1934) to the methodology proposed. A detailed written account of the 

artistic process will be part of a future paper, however, for now, I have intentionally refrained 
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from including explanation so that the dialogical relationship between the words and images 

might generate its own meaning and perhaps allow the reader to form his/her own interpretation. 

Before reviewing methods of interpreting and representing an interview experience of identity 

construction and hermeneutic inquiry, preceded by a proposed theory of self, I will first elaborate 

on the concept of temporal epistemology.

Temporal Ways of Knowing

  The “active interview” (Holstein & Gubrium, 2004) and “interactional 

positioning” (Wortham, 2000) of interviewee and interviewer, are concepts that have allowed me 

to envision an interview methodology for temporal knowledge – a methodology based on an 

understanding of knowledge and identity being in constant flux. This line of thinking relates to a 

Bakhtinian conception of the self, a self that emerges within the process of dialogue (Bakhtin, 

1981). Traditional interview methods will not allow me to adequately interpret and represent 
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personal learning experiences that take place in online environments, especially when trying to 

understand self-reflective and critical thinking practices. My research is about what happens in 

the process of learning within the act of art-making and collaborative discourse. Recall based 

questionnaires and survey interviews are one way to research knowledge comprehension but as 

Rothkopf (1970) has stated, major differences exist between meaningful learning and rote 

learning, which often “depend less on what teachers or instructional designers plan or want to 

happen in situations than on what the learners themselves actually do” (cited in Gerjets & 

Kirschner, 2009, p. 254).   

 Temporal epistemology extends upon principles of complexity theory1 and contrasts a 

representational, or spatial, way of knowing. The authors of “From Representation to 

Emergence: Complexity’s Challenge to the Epistemology of Schooling,” (Osberg, et al., 2008) 

state that a representational understanding of knowledge presents a divide between the world and 

our knowledge of it, further arguing knowledge is instead emergent, or constructed, from 

transactions with our environment. Similar to the romantic conception of the research interview 

(Roulston, forthcoming), these researchers react against the notion that knowledge merely exists 

in order to be acquired, stating that we construct knowledge through our encounters with 

environments and through our “participatory actions” (Osberg & Biesta, 2007, p. 313).  These 

different perceptions surrounding understandings of knowledge are made apparent in qualitative 

studies that explore how participants feel when confronted with learning that requires a shift in 

previous knowledge. Pitt & Britzman (2003) speculate on this ‘crisis of representation’ in 
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narration, which ultimately led them to transform a somewhat static research question into one 

that deals with temporal experiences. The authors discuss how their research project, which 

included attempts to interview university teachers and students on how they think about 

‘difficult’ knowledge, wavered between two questions and the theoretical issues prompted by 

each: “1) What makes knowledge difficult? and 2) What is it to represent and narrate ‘difficult’ 

knowledge?” (p. 755). The second question inquires into the construction or production of 

knowledge and relates to the poetics of experience that Britzman has discussed in other writings. 

Pitt & Brizman describe how the first question explores the content of knowledge, whereas the 

second question deals with issues of encountering the self, yet they still remain interested in the 

oscillations between the two. It is important for a researcher to be willing to shift positions 

within the inquiry process, depending on the type of knowledge they are exploring, as 

demonstrated by Pitt & Britzman. 

 Scholars who have researched the interview as a subject in itself have expressed similar 

ideas regarding the “interview and its participants constantly developing” throughout the 

research process (Holstein & Gubrium, p. 150). Fontana (2005) suggests an interpretive method 

that embraces postmodern sensibilities, 

and which orients towards existential 

moments that allow for otherwise hidden 

knowledge to come to the surface. The 

notion of knowledge emerging within 

dialogical space and time, perhaps gives 

more credit to the idea of an emergent self 
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formed within the interview. However, as I argue below the emergence or construction of the self 

is not nearly as simple as that.

Keeping Up with our Selves

 Is there a way of understanding the poetic construction of selfhood, as it occurs in 
 autobiographical narration, while recognizing the passion, purpose, depth, and personal 
 significance that frequently accompanies it, without positing that sort of autonomy  
 Author-Origin enshrined in romantic thought? (Freeman, 1999, p. 110)

 I have a habit of complicating matters, making things more difficult for myself than they 

need to be. My research supervisor told me that I like to argue with myself, which I perceived as 

a complement towards my hermeneutic skills as a graduate student. More recently, another 

faculty member said she is not sure whether I am a constructionist or not. Can I be a 

constructionist without always attaching the ‘socio’ prefix? Can I move back and forth between 

phenomenological and constructionist points of view? I think it comes down to defining my 

theory of the self. Mark Freeman (1999) writes that by privileging the social over the individual, 

a vision of selfhood has been created that is problematic in its own right. He further states, “even 

though the “tools” employed in the construction of selfhood are social in nature, the 

configurational acts through which this construction occurs are better conceived in poetic terms, 

as imaginative labor seeking to give form and meaning to experience” (p. 99). Just as Dewey 

wrote about the lack of attention to aesthetics in research, Denzin (1985) expressed concerns 

about sociological research that places too much emphasis on ‘outer’ experiences, fostering a 

view of self as being totally socially constructed, “a precarious entity fashioned through social 

discourse” (p. 233). Denzin calls for “an interpretative perspective, which includes within its 

purview the rich and elaborated world of the inner self” (p. 233). 
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 I am interested in the philosophy of the self and how it has been explored within 

qualitative interviews, particularly the significant moments of self-development that occur within 

the educational process. Although I am fascinated by this continual desire we have to connect 

with the self, I do not believe a unitary self exists. On the other hand, I concur with Denzin in 

that the self is not constructed entirely by social forces. I also agree with Alexander Sidorkin, an 

educational research, who was inspired to extend Bakhtin’s theory of the polyphonic, 

multivoiced novel to an understanding of the self. In Beyond Discourse: Education, the Self, and 

Dialogue he writes: 

 Every voice within me has its own position, and can develop a convincing worldview, 
 if only allowed to express itself. All these voices should be treated with respect;…The  
 criteria of authenticity are found in the way different voices, inner and outer, interact in 
 defining the self. It is not to be found in deciding which voices are given priority 
 (Sidorkin, 1999, p. 43 and p. 69). 

Sidorkin describes the condition for understanding the self as the “plurality of simultaneous 

representations...a multitude of mutually contradicting yet addressed-to-each other 

statements” (p. 43). This perspective aligns with Denzin’s notion of the process of embodied 

experience as “situated, circular, temporal and dialectial…turn[ing] back upon itself, affirming, 

denying and elaborating what is and is not felt” (p. 227). As researchers exploring the self, we 

should not be completely immune to our personal experiences with our selves. I cannot help but 

relate the inner working of my own selves to the words these authors write, yet at the same time, 

I am conscious of the poststructural tone I insert into this paper by doing so (and resistance to 

APA standards that restrict the use of first person text). The extent to which a self is constructed, 

by inner and outer voices and acts, is a dilemma for all social researchers to embrace, most 

importantly when conducting and analyzing interviews.
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 Our selves are informed by the environments we learn within, and the actions we perform 

in these spaces. Sidorkin states that we can be completely in touch with our feelings and still 

develop a false sense of self: “Inner feelings may be deceitful, just like social roles often are” (p. 

69). Our selves are temporal and never complete, similar to the knowledge we continue to search 

for and grasp. Grumet (1987) describes how the logic of the stories we tell is hinged on time as 

the moments of the narrative are linked to the speaker, “an identity composed of whatever 

remains constant through change” (p. 321). In developing methods for interviewing and 

representing the accounts collected through those experiences, I intend to use a dialogical 

structure that is akin to the formation of selves described above – a research interview that also 

encompasses a “social practice” (Talmy, forthcoming) approach, attending to the hows of the 

interview as opposed to merely the whats. Within my doctoral research, I will devote equal 

attention to methods of virtual ethnography, representing an “interplay between narrative 
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analysis and ethnography” (Holstein & Gubrium, 1999) rather than a synthesis of the two. I hope 

to create records of the interpretive practices that take place in the interviews, to determine how 

the event of the interview might function as a place for analysis of online learning and virtual 

communication in general. Following ideas brought forth by Broad & Joos (2004), I perceive 

active interviewing as a means for tracking both the constraints and creative potential for internet 

use: “Understanding interviews as means of collaborating in interpretive practice allows for 

observation of both the constraints and artfulness of self-production and as such, is a method 

capable of viewing online self-construction” (p. 928). For the remainder of this paper, I will 

provide an overview of appropriate interview methods for my research, as well as interpretive 

and representational practices that coincide with my theoretical framework.

Dialogical Feedback: Playful Interaction within Narrative Inquiry

Play obviously represents an order in which the to-and-fro motion of play follows of itself…The 
structure of play absorbs the player into itself, and thus takes from him the 
burden of the initiative, which constitutes the actual strain of existence. This is seen also 
in the spontaneous tendency to repetition that emerges in the player and in the constant 
self-renewal of play, which influences its form (Gadamer, 1975, p. 105).

Feedback: Any influence on a system that results from its own activity. Feedback is both 
an effect of a system’s past activity and an influence on its future activity – an output 
and an input (www.complexityandeducation.ualberta.ca/glossary/g_feedback.htm)

        Hermeneutic philosopher Hans-Georg Gadamer speaks of play as “the clue to ontological 

explanation” (p. 102). He advocated for a way of thinking that would overcome Kant’s “radical 

subjectivisation,” using the concept of play in his argument for an “aesthetic consciousness.” In 

writing about Gadamer’s work, Richard Bernstein states, “[m]eaning and understanding are not 

psychological processes, discrete events, or states of mind; they are essentially and intrinsically 

linguistic…meaning is not self-contained – simply “there” to be discovered; meaning comes to 
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realization only in and through the “happening” of understanding” (Bernstein, 1983, p. 126). 

These philosophical words align with what Holstein & Gubrium state about the dialogical, 

perhaps playful, nature of the active interview when they write, “The process of meaning 

production is considered to be as important for social research as is the meaning that is 

produced” (p. 142, 2004). The authors describe the active interview as an occasion for 

constructing, not merely discovering information, as well as a form of interpretive practice. In 

this form of interacting, the participants ‘take in’ the experience and learn from it, as opposed to 

perceiving the interview as an objective task. 

Wortham (2000) explores the interactional positioning enacted by the interviewer and 

interviewee, specifically examining how this informs narrative self-construction and the 

becoming self of the respondent. The author states, “I argue that this sort of positioning, repeated 

in many speech events over time, can contribute important structure to the self. In other words, 

we are in part the kind of people we get positioned as when we narrate ourselves” (p.181). 

Wortham discusses autobiographical narrative and self-construction that occurs in the process of 

telling stories about oneself. Freeman (1999) states that the very act of self-interpretation 

functions as self-construction, regardless of how and to whom we tell our stories. In his 

exploration of the authentic self, Sidorkin remarks on the fact that although many people feel an 

individual identity is always in progress, Bakhtin places this fact into ”the very definition of what 

it means to be human” (Sidorkin, p. 62). Taking into consideration all of the constructive and 

temporal aspects of the self and knowledge discussed thus far, I find myself searching for a 

metaphor, a basic principle of some kind, to aesthetically connect it all together. Narrative 

cohesion is, after all, a natural tendency for us all. I propose the idea of a feedback loop, 
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constantly moving, gathering new information that simultaneously allows us to look to our past 

with different understandings and to build toward future learning experiences [Note to self: 

Return to analyzing my theory of a feedback loop the next time it comes around]. 

To be clear, I am not suggesting a completely unstructured and never-ending interview 

format, purely conversational in nature. As Bauman & Briggs (1990) point out, many articles 

have been written in which authors argue that interactional approaches are too caught up in 

poetics to be able to discern broader social contexts. Rather, I take the position of the other 

writers they cite who argue that “communicative contexts are not dictated by the social and 

physical environment but emerge in negotiations between participants in social 

interactions” (Bauman & Briggs, 1990, p. 68). With my research in mind, semi-structured focus 

groups could provide a context for temporal knowledge and interactional dialogue that stems 

from my participants’ experiences with online learning: “…in focus group interviews, a number 

of people can be brought together to engage in joint discussion facilitated by the researcher, often 

prompted by consideration of stimulus materials… the presence of others with similar life 

experiences may encourage greater participation…” (Wooffitt & Widdicome, 2006, p. 32).  

Stimulus materials would include selected areas of the online learning environments (discussion 

forums, blogs, chat rooms, etc.), archived dialogue from studio art critiques, and artworks 

created for course projects. Participants might be given questions and topics to review in 

advance, but they would be asked to talk about any aspects of their experience, with the 

interviewer guiding the discussion in a manner that fits the research agenda. 

“Dialogical process: Focus group reflection activity”:

 During a recent collaborative project, of which I was part of a triad assigned to partake in a 
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focus group interview, I interviewed two fellow students in a back and forth manner about their 

individual experiences as a graduate student. Lack of preparation for this spontaneous exercise 

may have resulted in overall chaos and disorientation (functioning as an excellent learning 

experience for future research interviews), but certain playful elements produced moments of 

personal insight and self-construction. 

 At the beginning of the interview I stated that I not only wanted to learn more about the 

interviewees’ academic studies but that I hoped to gain a better sense of their personal 

backgrounds and what led them to 

pursue graduate studies in the first 

place. In a written reflection of our 

group experience we observed that, 

“The inclusion of two interviewees in 

our focus group format [as opposed to 

a one-on-one format] altered the 

contextual dynamics of the 

interview…[and] drew questions and answers that at times seemed to be reaching for 

commonality between the respondents, thereby continually displacing the nexus of interactional 

and “reality construction” among us” (May, Reimer, & Trottier, 2009). The transcript of this 

interview reveals moments in which I was able to ‘bring into play’ linkages between diverse 

aspects of a respondent’s experiences (Holstein & Gubrium, 2004) merely by adding insight to 

what the interviewee already knew. The following is an excerpt of dialogue between myself H 

(interviewer) and K (interviewee #1), as well as M (interviewee #2). In this section, K responds 

Encountering and Capturing Learning Selves     13



to my inquiry into how she balances school with work and the rest of her life:

K:  ((looks down)) [I think balance is the operative word and I’m not sure I have it (.) um, a  
lot going on ((looks at H, then turns head sharply straight ahead) (.5) I work about 50% or 60% 
of the time as well and it’s uh, I’m ((hand to forehead)) involved in a virtual team that’s working o
n a nutrition 
M:            [wow] ((nods while listening)) 
K:               [manual for a large number of countries. Um, so that’s, uh, one thing. I’m involved 
in a board (of) organization in the downtown Eastside of Vancouver. And, um, I’m also involved 
in a global task force on, uh, human trafficking so (.) these things take a lot of time and energy 
(laugh) (.) And they’re not, in one sense, they’re not really related to what I’m studying ((looks 
at M and then back to H)) but in a sense that’s my life, those are things that I was engaged with, 
groups I was engaged with before I came ( ). I appreciate what the learnings can contribute to 
that in a general sense but there’s not an explicit way (that I can) tie those together ((looks at M)) 
H:  That’s interesting that you’re realizing that even though they’re not specifically connected, 
they must be influencing each other. 
K:  ((nods)) Most definitely they are. And I see, yes, I’ve been here for (a) year, this is my second 
year ((looks at M than back to H)) so I see things this year in a much different way ((looks at M 
then back to H)) than I did last year. 

Holstein & Gubrium (2004), state that the role of the active interviewer is not to merely coax 

their respondents into preferred responses but to instead “converse with respondents in such a 

way that alternate possibilities and considerations come into play” (p. 151). This approach seems 

to be based on a temporal epistemology, a constant movement towards new ways of 

understanding. By reflecting on this interview activity reflection, I have embraced a meta-

reflection/narrative approach of  “getting lost again,” (Lather, 2008) a process of inquiry that 

would be best represented in a creative format that provokes necessary critical thought. The final 

section of this paper discusses the need for an increased aesthetic attention to representations of 

interview research.

Off the Grid: What happened to Dewey’s appeal for an ‘aesthetic stamp’?

 Elizabeth Ellsworth writes that the “grid of knowledge already known” can not see 

knowledge in the making: “It has no faculty to sense the movement/sensation out of which 

knowledge itself emerges, the experience of the learning self in the making” (Ellsworth, 2005, p. 

120). This statement echoes ongoing concerns raised by scholars about the ‘crisis of 
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representation’ in social research, yet focuses specifically on research pertaining to the act of 

learning. Can temporal knowledge be captured through aesthetic representations of research? 

Can art be accepted as ‘valid’ research? For now, I suggest that qualitative research, in this case 

interview research, be informed by an increased understanding of visual aesthetics with the 

intention of representing the conceptual nature of the data collected.  

  The active interview encourages us to move away from understanding the interview as an 

objective gathering of facts, but perhaps the entextualization process that accompanies it needs to 

be challenged further. Jeffersonian transcription conventions allow us to understand the codes as 

a belonging to a language on their own, but how might we better interpret/represent the 

“unsaid” (Kulick, 2005) of the interview experience. Narrative researchers are described as being 

in the midst of a three-dimensional narrative inquiry space, located within the dimensions of 

time, place, the personal, and the social (Clandinin & Connelly, 2000). Holstein & Gubrium 

(2004) state that active interview reports “do not so much summarize and organize what 

interview participants have said, as they “de-construct” participants’ talk to show the reader both 

the hows and the whats of narratives of lived experience” (p. 156). Attempts have been made to 

better “capture” meaning-making and self-construction that occurs in interview research of 

learning experiences. Strong examples include “rhizoanalysis,” (Alvermann, 2000) informed by 

Deleuze and Guattari’s notion of the rhizome, and work in the field of a/r/tography2 

(O’Donoghue, 2008; a specific example of a/r/tographic research focusing on the use of 

interview texts). Arts-based methods are being defined and discussed in qualitative research, one 
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example being “biographical narrative interpretive method” by Kip Jones (Leavy, 2009), which 

incorporates gestalt as a central principle for interpreting participants’ stories. However, specific 

application of arts-based methods to interview research is difficult to locate in the field of social 

sciences.  

 Social science researchers may need to turn to the work of contemporary artists for 

inspiration, or better yet, create research connections across disciplines. Hal Foster (1996) 

describes an ethnographic turn in contemporary art in his essay “The Artist as Ethnographer,” 

providing numerous examples, spanning the 1960s to 1990s, in which art and text merge to draw 

attention to the ‘space in-between.’ As Eliot Eisner (1997) argues, “Alternate forms of data 

representation promise to increase the variety of questions that we can ask about the educational 

situations we study” (p. 180). In the end, what seems to be most important when representing 

accounts from active interview research, is representing the text in a format that effectively 

conveys “dialogue as discourse,” (Gallagher, 2001, p. 149) in a manner that invites the reader to 

become conscious of their own ‘role’ in the story. 

Conclusion

Key to ideological critique is self-reflexivity grasping the reciprocal relations between 
one’s own ideological interpellation, social position, and historical conjunction (Pinar, 
2009, p. 196)

 William Pinar (2009) writes that within ‘critical’ scholarship, subjectivity is “de-fused from 

structure, split off and rendered epiphenomental” (p. 196). Pinar argues for an autobiographical 

undertaking in ideological critique, and the significance of self-reflexivity. I am still 

contemplating the importance of autobiography to interview research, how it might be significant 

to the research process, however, am driven by the desire to understand self-reflective moments 

in the process of learning…whether that learning occurs within the research process or is the 
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subject of the research itself. Bridged with this is a necessary exploration of the dialogical 

processes within interview practices and, in the case of my personal research, interactional group 

dynamics that take place in the temporal narrative text of online teaching and learning. The main 

argument I have made in this paper is for interview research to examine not only the content of 

knowledge, but the encountering of the self within its construction. I have extended the concept 

of the active interview into the realm of temporal epistemology, arguing for an understanding of 

knowledge that is not meant to be merely acquired, but rather experienced. For these reasons, I 

turn towards visual aesthetics as a way to interpret and represent interview accounts, yet stress 

that there needs to be an increased understanding of aesthetics in the field of social sciences, 

which may require connections to be made between researchers working across different 

disciplines. 

 As I return to consider my own philosophical theory on the self, which continues to 

constantly shift between postmodern and constructionist views, I am haunted by the final 

sentence of Pinar’s article, in which he examines theoretical approaches to education. I wonder 

how relevant it might be to interview research, so I will let it linger in your mind as well…”Is the 

knowledge that needs to be brought back in self-knowledge?”
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